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FOREWORD

Message from the Deputy Director General
General Education and Training
Department of Education
Palesa T Tyobeka

I

owe a lot to the ladies of the Western Cape Primary Science Programme.
When I first walked into their offices at the Edith Stephens Wetland Park in
Philippi, in the Cape, on what was to be a routine courtesy visit to the staff of
the center, I came out re-energised and looking forward to my very recent
deployment as the Deputy Director General responsible for General
Education. In their own inimitable way, they reminded me, firstly, why I had decided
to be a teacher in the first place but also what a good teacher is meant to be.
Teaching in South Africa, particularly at this point in our history, needs not only a lot
of commitment and passion, but also a deep understanding of both the context we are
working in and the broader agenda of the South African government. There are three
critical elements that are at the core of what we want to achieve in education:
A Expanded access to quality education (particularly to gateway subjects such as

Mathematics and Natural Sciences);
A Equity of learning outcomes; and

Mr s Pal e sa T yo b ek a

A Quality education for all.

The team at the Western Cape Primary Science Programme not only show this clear
understanding in the manner in which they identify the most important issues and
geographic areas to target but they exude the kind of energy and passion that is a joy
to witness. This passion and commitment has also seen them go beyond what they
were originally set up to do which was to focus on the sciences, as the organisation’s
name suggests. They have made competency in the language of learning and teaching,
and other learning areas where they have felt a need for teacher support, a part of the
project. What impressed me even more however, is the respect for teachers on the
programme. I have seen first hand how teachers are valued and given space to guide
the processes of their development and support. And I have experienced real
satisfaction at how teachers have grabbed the opportunity!
Good luck, ladies (and the odd gentleman who is part of this very dedicated team)!
May the organization continue to grow and to focus on the things that matter. We will
no doubt be looking to you and others like yourselves for the very necessary and
important lessons as we seek to make a difference to the education of all our children,
no matter where they are.
Palesa T Tyobeka, Deputy Director General: General Education and Training

(At the PSP) “I
have seen first hand
how teachers are
valued and given
space to guide the
processes of their
development and
support.”
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Chairman’s Report
Donald Campbell

E

ach year, when sitting down to write this report, I consider again what it is
about the Western Cape Primary Science Programme (PSP) that makes it such
a remarkable organization – and one with which I am proud to be associated.

The PSP is not a big organization, with a large staff and infinite financial resources.
On the contrary, the PSP is a small but concentrated organization which epitomizes
the old saying, that dynamite comes in small packages!
The PSP may not be explosive, but it certainly is a strong organization which has built
its strength precisely by staying small, by retaining a well-knit and dedicated team, by
staying close to the schools and communities where it works, by taking the needs and
experiences of teachers seriously and by maintaining an unwavering respect for the
vital function that teachers play in society.
But one may ask how the PSP has avoided the stagnation and parochialism which
might have come with the decision to remain small.

D o n al d Ca mp b el l
C h a ir p e r so n

The first reason is that the PSP is an organization dedicated to the promotion of
scientific enquiry – which by its very nature is an exciting and global pursuit. The PSP
is supported in this enquiry by a wonderful and varied group of world-class experts
who share their knowledge generously and ensure that the team is constantly learning.
The second reason is that the PSP remains dynamic through its involvement in a wide
range of interlinked activities – each resourcing and challenging the next.

“I am delighted,
but not surprised,
at the increasing
and well deserved
recognition that the
PSP is receiving
from the provincial
and national
Departments of
Education – it is a
recognition that is
well deserved.”
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In an average week PSP staff work across three phases of education, within rural and
urban contexts and across a range of language possibilities. The team must master a
constantly changing policy environment, work supportively in classrooms, facilitate
workshops and run courses on which detailed individual assessments are provided.
The group must continually develop new and stimulating materials for teachers and for
their pupils. All these activities command their attention and develop underlying
principles. All this leads to the constant development of new and continually
stimulating materials with teachers.
Because the PSP is a small organization, each member of the team is involved on all
these levels. To achieve the standard of work for which it is known, the PSP has
committed focused attention to the development of its staff – largely through the
collaboration of its closely-knit group.
I am delighted, but not surprised, at the increasing and well deserved recognition that
the PSP is receiving from the provincial and national Departments of Education – it is
a recognition that is well deserved.
On behalf of the Trustees, I warmly and gratefully commend the whole PSP team on
another excellent year’s work and wish them well for the challenges that lie ahead.
Donald Campbell, Chairman

MANAGER’S REPORT

Manager’s Report

I

n this Annual Report, we would like to ref lect on the particular importance of
primary science education at this stage of South Africa’s history. Over the past
10 years, we have been through three major waves of National Curriculum
reform which have included the development, revision and implementation of
new Learning Area categories, Learning Outcomes and Assessment Criteria.

The excitement of policy change
We were delighted when the all important scientific processes of investigation and
application were included through the Learning Outcomes 1 and 3. We were excited
that the scope of the new National Curriculum endorsed a broader understanding of
science through the four themes as their very titles are an invitation to discovery: Planet
Earth and Beyond; Life and Living; Matter and Materials; Energy and Change.
We joined many others in welcoming the reassertion of
content guidelines in the Revised National Curriculum
Statements and now, also support the most recent moves to
establish the Natural Sciences content more clearly for each
grade.
Through all this, it has also been our responsibility as an
NGO to maintain an independent and critical distance. Thus
it has been important for us to speak out when we thought
the reform process was endangering quality education and to
urge more f lexible interpretations of policy which we
thought were most supportive of learning.
One of the fundamental problems of the national reform
process has been the communication with and preparation of
teachers to implement the new policy.

New challenges for the PSP
Perhaps inevitably for a national change process, too often teachers have experienced
this curriculum reform as a series of disconnected instructions coming down from the
National and Provincial Departments – instructions which appear theoretical and
almost always bewildering.
In the PSP, we have been asked by teachers for support with implementing these new
requirements in their classrooms. This has involved us for years in an intense process
of curriculum engagement with the policy documents, with departmental officials,
with educators and school managers as we have all struggled to make sense of what is
required.
We had to accompany teachers through the processes, step by step, in order to develop
methods and techniques that really do work for the classroom and at the same time for
us to build the new expertise required from us.
Based on these experiences, we believed the best way to support teachers was to
develop exemplar learning experiences. We started with a short evaluation of one of
these ‘chunks’ of work in eleven grade 7 classrooms and when this showed significant
improvement in learner results, we embarked on the ambitious task of developing
exemplar learning experiences within the four Natural Sciences (NS) themes from
grades 4 – 7. These were intended to show educators how meaningful work could be
developed that built on good teaching practice within an OBE approach.

We had to
accompany teachers
through the
processes, step by
step, in order to
develop methods
and techniques that
really do work for
the classroom and
at the same time for
us to build the new
expertise required
from us.

Over the past years, we have worked closely with teachers in our core project, the
PSDP, to develop 16 such booklets (all translated into Afrikaans). These booklets have
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been revised in the light of implementation in our
projects, in terms of our evaluation and in response to
ongoing curriculum changes. They remain a useful
starting point for educators wishing to change their
practice.

When change turns to bureaucracy
In the last few years, still more curriculum instructions
have arrived. Teachers have been required to produce
OBE-appropriate planning and assessment documents.
These are very complex and multi-levelled, and must
ref lect the thinking and practice of the whole school, of
each phase and of each
class.
Because we at the PSP
support the need for good
planning
(across
the
school) and assessment that
promotes learning, we
have been working with
educators and officials to
find a way to meet the
policy requirements. This
has been the focus of our
work in the three-year
West Coast Winelands
Project (TWW) that
ended in December 2005
and in the Cluster Project which worked with 22
schools in 2005 and which continues to gain
momentum each year.
It is also clear that unfortunately teachers and schools
have become completely tied up in the administrative
burden of all this planning. We have been deeply
concerned to see how it has distracted NS teachers (as
well as their colleagues, the school management and
Departmental officials) from their core activity – the
delivery of active Natural Sciences teaching in primary
schools.

Natural Sciences is essential for our society
Let us consider some of the key challenges and
opportunities facing our country at present: sustainable
development, energy, water, food and nutrition,
housing, the SALT telescopes, ground-breaking fossil
findings, TB, malaria, HIV/AIDS, loss of biodiversity,
waste management, poverty, unemployment and the
desperate need for skills development.
Surely scientific literacy is the key to understanding and
engaging with these issues in our society as informed
citizens of a democracy. And, at a higher level, how can
we move forward without scientific expertise?

Why at primary schools?
As Mrs Palesa Tyobeka (DDG General Education of the
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DoE) has said in her warm message to us in this report,
the General Education and Training (GET) band (first
nine years of schooling) is crucial for the development of
our democracy. For the vast majority of our citizens,
primary schools are the place where educational
foundations are developed. Most learners will leave
grade 9 to move into job seeking, or into FET courses.
We believe that these 9 years provide the one big chance to
establish a level of scientific literacy that will prepare the
ground for further education and skills training and
develop citizens that are ready to make wise choices that
promote the development of the country. It is essential
that these years of compulsory
schooling produce quality
education for all.
This big opportunity lies in
the hands of primary
school teachers. It is not
only an opportunity but a
real challenge as very few
of these teachers, dedicated
as they are to the well
being of their learners,
have had the opportunities
of a quality scientific
education.

Moving towards quality
We believe we have reached a stage, where schools can
finally settle into a time of consolidation. This allows us
in the PSP, and all involved in the process of schooling,
to focus on the quality and depth of the education our
children are receiving. We cannot over-emphasise the
importance of this task.
In the PSP, we are committed to developing the quality
of our primary school educators who teach the future
parents, leaders, and citizens of South Africa.

Thank you
We want to thank the extraordinary range of scientists
(environmentalists, astronomers, botanists, and
microbiologists) who share this commitment with us
and who help us to offer teachers the very best science
education we can.
We thank the PSP Trustees for their wise counsel and
warm care for the PSP, the Advisory Committee which
keeps us close to the needs of schools, our colleagues in
the WCED who share our commitment to quality
education, our funders who trust us to carry out our
mission responsibly.
I extend a deep thank you to my dear colleagues, whose
extraordinary willingness to tackle each challenge with
good humour and serious application, makes it all
possible.
Mascha Ainslie, Manager

TEACHING AND LEARNING

The importance of language in Science
Developing the Natural Sciences through
language-rich learning environments
Language is integral to learning

“E

very teacher is a language teacher” - this popular slogan points to a
fundamental understanding of how people learn. We listen, speak,
write, and read - we think - using language. As our language skills
become stronger, we can access more information, analyse our
observations, develop our conceptual understanding and communicate with others
about our experiences and ideas. Language plays a crucial role in our learning and
thinking. If language is essential, this has profound implications for our role as
educators.

Every teaching decision is a language decision
In the PSP, we believe passionately that Natural Sciences educators have a vital role in
developing strong language skills in their learners. Educators make professional
decisions all day as they plan, teach and assess the Natural Sciences curriculum. These
decisions are guided by the Learning Outcomes. And, whether educators intend to or
not, they also make language decisions. An educator might ask:
A Does my lesson provide opportunities for learners to speak about Natural
Sciences?
A Will I permit learners to speak in their home language? Will I encourage it?
A How can I get learners to listen actively and respectfully to each other’s ideas? Will
they have the chance to engage with and develop these ideas?
A Does the lesson offer learners an opportunity to develop the target language?
A Will learners read in the lesson? Will they read to find out something they really
want to know?
A Will learners write about Natural Sciences? Will they write more than single word
answers?

why is the
moon
sometimes
big and
sometimes
small?

where do
the seeds
come from?

These decisions - and many others like them - make all the difference to language
development in our schools. And this language development profoundly affects
learners’ ability to meet the Learning Outcomes.

Investigating the world
From the moment they are born, children are actively
exploring their environment. They also listen to the
languages used around them and learn - not just the
words to name things - but the way that language
communicates feelings, ideas, stories and explanations.
We have all known a child who asks, “Why, why,
why?” One of the exciting new Learning Outcomes in
the Natural Sciences (LO1) builds on this natural
human curiosity and formalizes it into the scientific
process of investigation.
LO1 requires learners to ask a question, to carry out a
task / to observe a phenomenon, record their
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… We do not
believe we should
restrict children to
their own direct
experience. It is
precisely through an
encounter with the
unknown … that
we discover who we
are and what we
can do.

findings, analyse what they have seen, report on this and discuss the whole
investigation with others.
With the help of increasingly specialized language, investigations take ordinary
curiosity and build our scientific process and knowledge.

Language for finding out
Building scientific knowledge is not just about learning a whole list of new scientific
words and their definitions. It is true that the Natural Sciences Learning Area contains
many specialized terms (such as photosynthesis and biodiversity).
We know, however, that learners do not struggle with the new words (in whichever
language they are presented to them). In fact new words seem to give children real
delight! We are more concerned that learners develop language in such a way that they
can hold and communicate a logical chain of thought, which is conceptually sound.
In working towards LO1, Natural Sciences educators have a real reason to provide
language opportunities for their learners. After all, language is very often used because
we want to know something. We find out, we ask, we listen, we read, we think. And
lessons in which learners and educators genuinely find things out from one another
(and from other sources) are rich and meaningful contexts for language development.

Meaningful language
Language activities in which learners read, write, talk
and do something related to their lives and
experiences will be meaningful to them. At the same
time, we do not believe we should restrict children to
their own direct experience. It is precisely through an
encounter with the unknown (through reality or
through imagination) that we discover who we are,
what we think and what we can do.
For language to be meaningful, it needs to be
experienced as a whole. The best language learning
will integrate reading, writing, speaking, listening
and (inevitably) thinking - five crucial strands in the
weft and the warp of the fabric of learning.
The quality of texts (reading material) we offer our learners is crucial to their language
development and interest in becoming successful readers and writers. These texts need
to take account of learners’ lives, experiences and interests. And they need to be
meaningful and accessible texts. Then they can provide our learners with good
examples of language in use.

Communicating in an additional language
In a multi-lingual society, we need to be very
conscious of the languages in use in our classrooms.
But we also need to be aware that the formal language
of science is often also like a foreign language for
young learners.
A comfortable, inclusive, accepting learning
environment is essential for confidence. In turn,
confidence is crucial for the development of language
and thought. This is particularly true when we use an
unfamiliar language – perhaps English, perhaps
scientific language. And it is only through language
that a real understanding of Natural Sciences will be
developed.

6

TEACHING AND LEARNING

We believe that learners should be received, welcomed and respected in the language
they speak best. At the same time, over time, the target language (English, scientific
language) can be developed. There are a few simple techniques that teachers can
practice to achieve this A Talk about things learners can see and touch and do
A Use simple sentences
A Say the same thing in many different ways and in different languages.
Much of what we suggest is applicable to all classrooms. In fact, we have encouraged
the schools with which we work to consider developing a language policy to guide the
way they plan, teach and assess, across the curriculum.
Viv Kenyon, Language Co-ordinator

ONE POSSIBLE LANGUAGE POLICY FOR A PRIMARY SCHOOL
At our school:
A We will create a language-rich environment. We will provide a range of opportunities
for learners to develop a whole language ability by encouraging them to read, write,
listen and speak as much as possible in the classroom.
A We will use and develop learning materials, which have meaning for our learners,
and facilitate their own creation of similar texts.
A We will receive what learners say with respect - in whatever language(s) they say it,
and will create an accepting learning environment in our classes, which celebrates
linguistic diversity.
A We will encourage learners to clarify their thinking in their most familiar language.
A We will consciously introduce and integrate the target language in order to open
future opportunities to our learners.
A We will provide opportunities for the building of writing skills by emphasizing
feedback and re-writing cycles.
A We will set high standards for the final presentation and display of finished work.

… Confidence is
crucial for the
development of
language and
thought. This is
particularly true
when we use an
unfamiliar
language – perhaps
English, perhaps
scientific language.
And it is only
through language
that a real
understanding of
Natural Sciences
will be developed.
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PSP PROJECTS
inform
“I could see that a lot of training and planning went into this
course. I personally learned from you ladies that good
planning is essential and anything else will fall into place. A
second thing I notice: you never got exhausted, (you were)
always willing to help ... Thanks for setting a good
example.” – Teacher from a PSP course at the CTSI

Cluster Project
The PSP works in collaboration with the EMDC
Breede River/ Overberg, the EMDC South, the
EMDC East and the EMDC Central to offer
ongoing support to small clusters of schools. The
project has focussed on supporting schools to
develop their school, grade and lesson plans in
the Natural Sciences, as well as in Mathematics
in the Boland. The Cluster Project has worked in
83 schools over the past 4 years.

MSET Project: Part of the ‘H’
Programme of the EMDC South
The PSP supports Foundation Phase teachers at
9 schools in this 3-year project co-ordinated by
the EMDC South. The Foundation Phase work
concentrates on initiating scientific investigations
in Grades 1 - 3. Regular teacher workshops are
followed by intensive classroom-based support
of teachers each term.
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“It was wonderful getting
something new (that) I
have never been taught
and (to) gain such
knowledge and deliver it to
my learners” – Teacher
from Khayelitsha

PROJECTS

Sand enrich one another
Hands-on Environment Project (HOEP)
This project brings teachers to the Edith Stephens Wetland Park,
where they work through practical environmental learning activities
in preparation for bringing their learners on a field trip to the Park.
Free bus transport is provided for such outings. The project is
funded by the National Lottery Board.

VELOPMENT PROJECT (PSDP)
The PSDP is the core project of the PSP. Through the PSDP
we develop and run courses and produce materials that
meet the needs of teachers, satisfy the requirements of the
curriculum and engage with new priorities and developments within the Natural Sciences.

Highlights of 2005
A

A

A

A
A

We offered 85 courses to 1857 teachers in the Natural
Sciences as well as in Language, Social Sciences and
Mathematics (through IMSTUS).
We explored practical ways in which indigenous science
knowledge can become part of and enrich the curriculum
in primary schools.
We extended our work to develop language competence
in children to support learning across the curriculum and
completed two resource booklets focusing on reading
and writing.
We tackled exciting new topics in the Social Sciences
curriculum and documented these through materials.
We established a partnership with the SAAO and the
Shuttleworth Foundation to complete a series of
astronomy cards for grades 4-9. The ‘African Skies’ series
will be completed early in 2006.

WCED CTI Courses
In 2005, the PSP won the tender to offer three
Intermediate Phase NS courses on behalf of the WCED.
The courses, which lasted for 3-weeks, were run with
50 teachers per course at the Cape Teaching Institute.
In the courses, we combined the development of
curriculum and concept knowledge with practical
planning and assessment activities. Each teacher
completed a learning programme assignment in each
NS content area and received close feedback on this
work from PSP staff. The PSP again won the tender to
offer these courses in 2006.

Old Mutual ‘Out of the Box’ Project

TWW @ West Coast/ Winelands Project
This three-year partnership of the EMDC, the SDU, IMSTUS and ORTTECH and co-ordinated by the PSP, concluded its work in 2005. The
in-service model was based on workshops and courses for teachers,
with a strong materials provision component. This successful project
offered extensive Mathematics, Natural Sciences and Technology
support to 1500 teachers at 198 schools including all the rural and
farming areas.

In 2005, the PSP began work with other service
providers to introduce educators to the Old Mutual
‘Out of the Box’ environmental resource. The resource
is intended to enhance the curriculum and to be used
across the learning areas to encourage environmental
awareness amongst learners. The PSP worked with
teachers in three projects to integrate the
environmental activities into Natural Sciences learning
programmes. The work continues in 2006.
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STAFF AND GOVERNANCE OF THE PSP
The Trustees
The trustees are
responsible for
the growth and
development of
the PSP, and are
accountable for
its financial
well-being.

FR O M L E F T: M ce bi s i Mn c o n y w a, Tr u ste e ; M as ch a A i n s li e , T r u s te e /M an a g e r , D o n al d Ca m pb e ll ,
Ch a i r p er s o n , an d So l o m o n Ma k o san a, Vi c e- Ch a i r pe r s o n .

Core staff of the PSP

V iv K en yo n – F o u n da ti o n P h as e an d L a n g u a g e Co - o r di n a to r ; G co b i sa Mb il i – F i n an c e an d A d m i n i str ati o n
C o - o r di n a to r ; Ma s c h a A i n s l i e – Ma n ag e r ; Nth ab el e n g M ar u be l el a – A dm i n i s t r at i ve A s s i s t an t; N o n t s i k e le l o M ah o t e –
S ci e n ce F ac i l it at o r ; R o s e Th o ma s – P ar t - ti m e Sc i en ce C o n su l t an t ; N ad i em a G am i e l di e n – Sc i en ce F ac i li t at o r
I n s er t s: Sa n d r a R o s so u w - S ci e n ce a n d Ma th s F ac i li t at o r , B o l an d , a n d Va g r i u ah K ar ie m - R u r al C o - o r d in at o r
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THE ADVISORY COMMITTEE OF THE PSP
T h e A d v i so r y Co m m i tt ee m e et s w it h t h e PS P s ta f f o n ce a t er m t o d is cu s s c u r r i c u l u m an d c o n t ex tu al c h al l e n g e s
f a ci n g te ac h e r s, ad v i se o n s tr a te g i c di r e ct io n f o r p r o j e ct p l an n in g an d a r r an g em e n t s f o r p u b l ic e v en ts . T h e
m e m be r s o f th e C o m mi t te e ar e e d u ca to r s , d r aw n f r o m th e d i f f er e n t co mm u n it i es w h e r e th e PSP w o r k s .

L E F T: T h e n e w A d v is o r y
Co m m it te e m em b er s :
Zo d w a N xa w e - L w a n d le
P r i m ar y K h a ye li t s h a ( fa r
le f t) ; No m ak h ay a N in g i za
- Ch u m is a Pr i m ar y,
K h ay e li t sh a (b ac k );
Nom akh ay a M be ki Ntw asa hl obo Pri m ary ,
K hay el i t sha , a n d
Sol om z i Mf und a - I m bas a
Pri m ary, C rossroa ds

R I G H T: N o z ip h o G az i
( Mo k o n e P r im a r y S ch o o l ,
L an g a ); Si l u l am i Nk qe z o
( L i th a P r im a r y S ch o o l ,
G ugul e tu) , a nd Ruby
G xu la ( Si ya z ak h a Pr i m ar y
Sc h o o l , P h i l ip p i ).

A bo v e : No n k o s i K al e n i (N o m l in g an i s el o P r i ma r y Sc h o o l , C r o ss r o ad s) ; T h an do M g u d l w a ( I m pe n d u l o Pr im a r y S ch o o l,
K h ay el i ts h a ); Mc eb i s i Mn co n y w a (N o ms a M ap h o n g w an a P r im a r y, K h a ye l it s h a) , a n d X o li s w a S i te ty an a ( Ik h w ez i L e s iz w e
P r i ma r y Sc h o o l , K h ay el i ts h a)
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Materials development
Example Learning Experiences in all four content strands of the Natural Sciences for grades 4–7
(English and Afrikaans)
Language and Literacy materials and Social Sciences materials on new topics in the curriculum

12

FINANCES

REPORT OF THE INDEPENDENT AUDITORS TO THE TRUSTEES
OF WESTERN CAPE PRIMARY SCIENCE PROGRAMME TRUST
We have audited the annual financial statements of WESTERN CAPE PRIMARY SCIENCE
PROGRAMME TRUST for the year ended 31 December 2005. These financial statements are the
responsibility of the trust’s trustees. Our responsibility is to express an opinion on these financial statements
based on our audit.
Scope
We conducted our audit in accordance with statements of South African Auditing Standards. Those standards
require that we plan and perform the audit to obtain reasonable assurance that the financial statements are free
of material misstatement. An audit includes:
I examining, on a test basis, evidence supporting the amounts and disclosures in the financial statements,
I assessing the accounting principles used and significant estimates made by management, and
I evaluating the overall financial statement presentation.
We believe that our audit provides a reasonable basis for our opinion. However, in common with similar
organisations, it is not possible to establish that all income received, prior to banking, has been accounted for.
Audit opinion
In our opinion, subject to the above limitation, these financial statements fairly present the financial position of the
trust at 31 December 2005 and the results of its operations and cash f lows for the year then ended in conformity with
generally accepted accounting practice.
SWEMMER MACINNES & ASSOC
Chartered Accountants (S.A.)
Registered Accountants and Auditors
Per: M D MacInnes
BERGVLIET
14 March 2006

WESTERN CAPE PRIMARY SCIENCE PROGRAMME TRUST
REPORT OF THE TRUSTEES for the year ended 31 December 2005
The trustees present their report for the year ended 31 December 2005. This
report forms part of the audited financial statements.
1. General review
The trust’s business and operations and the results thereof are clearly ref lected
in the attached financial statements. No material fact or circumstance has
occurred between the accounting date and the date of this report.
2. Statements of responsibility
The trustees are responsible for the maintenance of adequate accounting
records and the preparation and integrity of the financial statements and
related information. The auditors are responsible to report on the fair
presentation of the financial statements.
The trustees are also responsible for the trust’s system of internal financial
control. This is designed to provide reasonable, but not absolute, assurance as
to the reliability of the financial statements, and to adequately safeguard,
verify and maintain accountability of assets, and to prevent and detect
misstatement and loss. Nothing has come to the attention of the trustees to
indicate that any material breakdown in the functioning of these controls,
procedures and systems has occurred during the year under review.
The financial statements have been prepared on the going concern basis,
since the trustees have every reason to believe that the trust has adequate
resources in place to continue in operation for the foreseeable future.

WESTERN CAPE PRIMARY
SCIENCE PROGRAMME TRUST
FINANCIAL STATEMENTS
for the year ended 31 December 2005

Country of incorporation
South Africa
Type of trust
In-service education trust
Trustees
D C Campbell
S V M Makosana
M L Mnconywa
W M F Ainslie
Business address
Edith Stephens Wetland Park
Lansdowne Road
Phillippi
7785
Bankers
First National Bank
Auditors
SWEMMER MACINNES &
ASSOC
Chartered Accountants (S.A.)
Registered Accountants and
Auditors
Registration
IT2806/99
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WESTERN CAPE PRIMARY SCIENCE PROGRAMME TRUST
BALANCE SHEET as at 31 December 2005
2005

2004

R

R

117,919

142,181

932,668
115,445
817,223

1,161,198
–
1,161,198

1,050,587

1,303,379

1,022,677
100
536,982

1,270,148
100
660,964

485,595

609,084

27,910

33,231

1,050,587

1,303,379

Notes

Assets
Non-current assets
Fixed assets

2

Current assets
Debtors
Bank balances
Total assets
Capital and liabilities
Capital and reserves
Trust capital
Restricted reserve

3
4

Unrestricted reserve
Current liabilities
Accounts payable
Total capital and liabilities

INCOME STATEMENT for the year ended 31 December 2005
2005

2004

R

R

2,017,757
(1,759,576)
(505,652)

1,823,686
(1,378,726)
(452,339)

(247,471)
660,964

(7,379)
917,949

413,493
536,982

910,570
660,964

(123,489)
609,084
485,595

249,606
359,478
609,084

Notes

Gross revenue
Direct project costs
Administrative costs

5

Net operating surplus/(deficit) for the period
Add: Opening balance in restricted reserve

Less: Transfer to restricted reserve
Net unrestricted surplus/(deficit) for the period
Accumulated unrestricted surplus at beginning of year
Accumulated unrestricted surplus at end of year
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FINANCES

WESTERN CAPE PRIMARY SCIENCE PROGRAMME TRUST
NOTES TO THE FINANCIAL STATEMENTS at 31 December 2005
1. Accounting basis
The financial statements are prepared on the historical cost basis. The following are the principal accounting
policies used by the trust which are consistent with those of the previous year.
These statements comply with statements of generally accepted accounting practice.
1.1 Revenue recognition
Revenue represents income from donations and grants, projects and sale of materials and is brought to account in
the income statement in the year in which it is received. Income received with donor imposed restrictions is
transferred to the Allocated not yet Spent reserve and is shown under Restricted Reserves. Unrestricted reserves
represent net surpluses and deficits from investments and other activities and is shown as Accumulated
Surplus/(Deficit).
1.2 Fixed assets
Office furniture and equipment acquired from the defunct National Primary Science Programme were brought
into account at a nominal value of R1 in the year of acquisition. Small additions to fixed assets with a value under
R10 000 are written down to R1 when purchased. Fixed assets with an extended economic life are written off
over their useful lives.
Depreciation is calculated by a charge to income computed on a straight line basis so as to write off the cost or
amount of the valuation of the assets over their expected useful lives.
The expected useful lives are as follows:
Office equipment

5 years

Computer equipment

3 years

Alterations to premises

7 years

2. Fixed assets

Cost / valuation

2005
Accumulated
depreciation

Carrying value

Cost / valuation

2004
Accumulated
depreciation

2

–

2

2

–

2

Office equipment

10,354

10,350

4

10,354

6,902

3,452

Computer Equipment

47,246

35,636

11,610

31,176

25,327

5,849

Alterations to Premises

186,030

79,727

106,303

186,030

53,152

132,878

243,632

125,713

117,919

227,562

85,381

142,181

Carrying value

Owned assets
Furniture and
Fittings
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FINANCES

WESTERN CAPE PRIMARY SCIENCE PROGRAMME TRUST
NOTES TO THE FINANCIAL STATEMENTS at 31 December 2005
2. Fixed assets (continued)
The carrying amounts of fixed assets can be reconciled as follows:
Carrying value
at beginning of year
Owned assets
Furniture and fittings
Office equipment
Computer equipment
Alterations to premises

Additions

Depreciation

Carrying value
at end of year

2
3,452
5,849
132,878

–
–
16,071
–

–
(3,448)
(10,309)
(26,576)

2
4
11,611
106,302

142,181

16,071

(40,333)

117,919

2005
R

2004
R

100

100

536,982
536,982

660,964
660,964

485,595

609,084

3. Trust capital
Trust capital
Balance at beginning of year
4. Reserves
Restricted reserve:
- Reserve for allocated not yet spent funds
Unrestricted reserve:
- Accumulated surplus/(deficit)

5. Gross revenue
Gross revenue comprises income from donors and related services.
Funds received with donor imposed restrictions form part of the
Restricted Reserve until the conditions are met or project completed.
6. Taxation
The trust is exempt from tax in terms of Section 10(1)cN and Section 18A of the Income Tax Act.
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Mission Statement of the PSP
Our mission is to improve the quality of teaching and learning of the
sciences, the environment and related learning areas by developing and
supporting teachers in a community of shared professional experience.
The PSP
A Takes account of and is responsive to the needs of teachers, the
curriculum and the Education Department
A Develops primary school teachers’ science knowledge and understanding
A Assists teachers to interpret educational policy and implement it
practically in the classroom
A Provides science enrichment to teachers beyond the curriculum
A Works towards connecting school science and technology to teachers’
and learners’ life experiences
A Addresses the demands of teaching and learning science through a
language other than their home language
A Assists teachers to develop learners’ reading, writing and other
communication skills
A Assists schools to manage the curriculum effectively
A Assists teachers to be environmentally responsive
A Is committed to working in partnerships and in close collaboration with
others
A Develops classroom-based resources through interaction with teachers.
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CONTACT DETAILS
Edith Stephens Wetland Park
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Website: www.psp.org.za
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